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Reflection on the 2019-2020 Year 
Reflection on last year’s 2019-2020 TSSA/Title 1 Goal(s): Due to summative testing waivers granted by USBE, our school 
did not take RISE tests. Furthermore, due to all students being on distance learning in the spring of 2020, our school also 
did not participate in EOY DIBELS testing.  However, our school did get WIDA ‘Change in Scale Score’ data and we scored 
1st in the district for reading change at 41 points, 2nd in writing at 36 points,’ 5th in speaking at 32 points, and 7th in 
listening at 33 points.  While we did not get the DIBELS and RISE data that we wanted, we were able to start 
implementing the district high-impact strategies, use of learning targets (teacher clarity), and many PBIS practices in the 
school.  Data gathering showed that many of the strategies were beginning to be in place in classrooms.  When COVID 
came into play in the spring, focus shifted strongly to supporting distance learning.  Faculty is currently beginning to 
adjust to the new normal and we are starting to pick up where we left off on our goals and practices last year.  
 
What were 2019-2020 TSSA/Title 1 expenditures and how did they influence school success:  TSSA Funds: As outlined in 
our 2019-2020 TSSA plan, our expenditures included the funding of paraeducators to support teachers in running small 
groups and providing behavioral support.  Additionally substitute teachers were funded to provide additional PLC time to 
enable teachers to collaborate and focus on student needs. Paras also supported teachers during the distance learning 
period. This allowed enhanced learning opportunities and enabled effective distance learning to take place during this 
time. Title 1 Funds: Title 1 funds were also used to fund paras, also for the reasons listed above.  In addition, we also 
purchased an instructional coach to work with teachers on high-impact strategies to improve student learning outcomes. 
The coach engaged in coaching cycles, and setting (and following up with teachers) on student-centered goals. 
Additionally, the instructional coach had a high focus on working with the ELL para to support her in her classes.  As 
noted in the WIDA results above, this support was effective.   

 



School Leadership Team and SST Members Responsible for this Plan: 

Name Position Signature Date 

Wendy Lovell Principals   

James Cody Case Instructional Coach   

Paulina Labra Reading Coach   

Colleen Willardson Kg Teacher   

Jessica Johnson 1st Teacher   

Edna Habel 2nd Teacher   

Sana Byland 3rd Teacher   

Judy Black 4th Teacher   

Letishia Lortz 5th Teacher   

Stacy Mayren 6th Teacher   

 

 

Step 1: Set the Direction 
Based on the work completed in Step 1 of the continuous improvement cycle (Set the Direction), complete the table 
below. 
 

School Vision: Vision: “Success for Everyone”  Mission: “We will prepare every student with the knowledge 
and achievement skills in literacy, numeracy, science and citizenship necessary to experience 
a productive and responsible life.”  Focus:  Learning targets, student engagement, data-
driven teaching (PLCs) and high-impact language arts strategies.  

Indicator(s) Data Source Baseline Data Y1 Target Y2 Target Y3 Target 

Goal 1: 62% of our lowest 25% will show growth in RISE (Key Strategy: PLCs) 
 

1.  RISE DATA School points for 

the lowest 25% 
60%  61% 61.5% 62% 

2.  St Math 
Online 
Program 

Use assessment 
data to target 
standard 
proficiency 

New program-
still gathering 
baseline data 

   

3. Lexia Reading 
Program 

Use assessment 
data to target 
standard 
proficiency 

New program-
still gathering 
baseline data 

   

4. A2A Grant 
(Assessment 
to 
Achievement- 
Ed. Direction) 

Use data from 
A2A support and 
input to help 
drive and enable 
growth 

    

Goal 2: Students will increase 3% in both math and L/A proficiency on Sage 2020-21 (Key Strategy: Learning 
Targets and PBIS) 
 

1. Sage Data L/A School L/A Sage 

average 

26.8% 28.3% 29% 29.8% 



Proficient Scores 

2018-19 

2. Sage Data 

Math 

Sage Math 

Proficiency 

Scores 2018-19 

24.1% 25.1% 26.1% 27.1% 

3. CFAs Use assessment 

data to target 

standard 

proficiency 

    

       4.  A2A Grant   

          (Assessment to 

          Achievement)   

          Ed. Direction 

Use data from 
their support 
and input to 
help drive 
growth 

    

5. PBIS/Ed 
Handbook 
Data 
 

PBIS Survey 
BOY/EOY and 
Trends in data 
on Ed. 
Handbook (less 
time spent on 
behavior= more 
time learning) 
 
 

Students not 
using PBIS 
system.  Ed 
Handbook not 
used 
effectively 
(300 major 
incidents, 0 
minor) 
 
 

Ed Handbook 
Minor vs. 
Major 
Incidents 2:1 
50% of 
students 
know ROAR 
on PBIS 
Survey 
 

Ed Handbook 
Minor vs. 
Major 
Incidents 2.5:1 
75% of 
students 
know ROAR 
on PBIS 
Survey 
 
 

Ed Handbook 
Minor vs. 
Major 
Incidents 3:1 
85% of 
students 
know ROAR 
on PBIS 
Survey 

Goal 3: 46% of students will accomplish their growth goal in DIBELS Pathways of progress (Key Strategy: 
District supported High Impact Strategies) 

1. POP/DIBELS School POP 
Averages 

42.9% 43.9% 44.9% 46% 

2. Progress 
Monitoring 

Data will be 
used to 
determine  
needs and  
progress 
towards goal 

    

3.Lexia Reading 
Program 

Growth data will 
be used to 
determine 
needs progress 
towards goal 

    

Goal 4: Improve WIDA scores school-wide by 2 points (Key Strategies: Engagement Strategies including 

teacher clarity, OTR, small groups, and ILE) 

1. WIDA Data WIDA Scores, 
School Points for 
ELL scores 
 

5/13 6/13 6.5/13 7/13 



2. ILE Imagine 
Learning 
English-
Reading 
Program 

Data from 

program will be 

used to 

determine 

ongoing support 

    

Step 2: Assess Needs 
 
Document the work completed in Step 2: Assess Needs. 
 
1. Check all data sources that were used to inform the ratings on the Needs Assessment Rubrics: 
 

  Human resource records regarding turnover  Compiled teacher observation data 

 X State assessment results X Local assessment results 

  High school graduation rates X Compiled culture survey data 

 X Student attendance data X Behavior/discipline data 

 X Policies and procedures X Curriculum documents 

 X Agendas, meeting notes X Compiled leadership survey data 

  Other (please specify):  

 

 
2. Describe how the needs assessment, including the root cause analysis, was conducted and by  
 whom.  Since Western Hills is not a CSI School, we did not have a group come in and perform a needs assessment.  
However, the school leadership team met together June 20 and 21, 2019 to create plan and fill out the needs 
assessment.  After looking at data and the needs assessment, we discussed as a group what we felt the overall themes 
and needs were.  Plan was again revisited and updated with leadership team June 2020. 
 
 
3. How was stakeholder input solicited and used in the needs assessment process? The leadership team was the main 
stakeholders who took and discussed the needs assessment.  It consisted of 5 teachers, the principal, instructional coach 
and reading coach.  Plan was shown to PTA and Community Council for input and feedback.  In addition, parents, aides 
and community member conversations and comments about school needs and issues were also taken into consideration 
in the assessment process. 
 
 
4.   List the top priorities identified through the needs assessment/root cause analysis process.  Western Hills did not do 
a formal Root-Cause Analysis because we are not a CSI school.  However, as a team we discussed critical practices and 
root causes.  These are listed below. 
 
 

Prioritized Needs – Focused on Student Outcomes 

Priority 1 Critical Practice: 
PLC/Data Driven Instruction 



 Root Cause(s):  There is a desire and need to strengthen PLCs at Western Hills. 

Priority 2 Critical Practice: 
Improved pedagogy through use of learning targets, student engagement and high-impact 
language arts strategies. 

 Root Cause(s):  
Some lessons taught are not on standard.  Focusing on learning targets driven by standard and 
student engagement will help focus/direct both teaching and student learning.  Using district 
supported high-impact strategies will enable best practices in efforts.  

Priority 3 Critical Practice:  Utilize coaches and support to train teachers/staff on engagement practices, 
learning targets and research driven L/A Strategies of district programs of Haggerty Phonemic 
Awareness, phonics Template, DYAD reading, Multi-syllabic Routine and Fluency. 

 Root Cause(s): The school needs to utilize coaches in training teachers and paras on high 
impact academic and engagement strategies which will produce the most growth.  Much 
of what is being taught has been taught the same for many, many years (possibly 
without review of effectiveness). 

Priority 4 Critical Practice:  
PBIS Practices 

 Root Cause(s):  
There is a need to focus on positive environment and clear behavior expectations to 

improve student behavior. Improved student behavior will decrease time lost to negative 

consequences. 
 
 
 
 
  



Step 3 – Create the Plan  
 
Schools Identified under the Every Student Succeeds Act (ESSA) for Comprehensive Support and Improvement MUST 
identify strategies that meet one of the top three levels of evidence-based interventions under ESSA. Please reference 
the following chart and the link to tools from WestEd.org for useful guidance.  
 

Definition of Evidence-Based in ESSA 
Evidence-based means an activity, strategy, or intervention that meets the following:  
Description  Level  Research Study Criteria  

An activity, strategy, practice, 
intervention, or program that 
demonstrates a statistically 
significant effect on improving 
student outcomes  

Level 1  
STRONG EVIDENCE  
Experimental Studies  

Evidence cited is based on at least 1 well-
designed and well-implemented 
experimental study  

 Level 2  
MODERATE EVIDENCE  
Quasi-experimental Studies  

Evidence cited is based on at least one 
well-designed and well-implemented 
quasi-experimental study  

 Level 3  
PROMISING EVIDENCE 
Correlational Studies  

Evidence cited is based on at least one 
well-designed and well-implemented 
correlational study 

 Level 4  
Demonstrates a Rationale  
(Does Not Meet Criteria for 
School Improvement Plans 
in ESSA) 

Evidence cited is based on high-quality 
findings, positive evaluations, or 
anecdotal evidence for strategies and 
interventions that continuing to be 
evaluated.   

 
Additional guiding questions and Evidence-based Improvement Tools from West Ed:  
https://www.wested.org/wp-content/uploads/2016/12/Evidence-Based-Improvement-Guide-FINAL-
122116.pdf 
 
Please Note: Schools identified under the State School Turnaround and Leadership Development Act do not need to 
meet the same evidence-based requirements; however, it is strongly encouraged.  
 
For each prioritized need in the needs assessment rubric rating summary, identify evidence-based strategies to address 
the priority and dissolve the root cause for the critical practice(s) identified. Write strategies as logic models.  
For example: 

If we (the evidence-based strategy the school implements), then (what teachers, staff, parents, 
administrators, etc., will do as a result) and (what students will do as a result of the effective practice 
e.g., the student-focused goal this strategy supports). 
 

For each strategy, indicate the evidence-based level (1, 2, or 3) and a brief justification statement.  Then, identify 
performance measures that will be used to measure the impact on adult behavior. Each strategy should also 
include milestones, with actions, outputs, timeline, budget, and person responsible. 
 

https://www.wested.org/wp-content/uploads/2016/12/Evidence-Based-Improvement-Guide-FINAL-122116.pdf
https://www.wested.org/wp-content/uploads/2016/12/Evidence-Based-Improvement-Guide-FINAL-122116.pdf


Priority 1/Critical Practice:  Additional PLC time for teachers and training on PLCs 

 

Priority 1/Root Cause: Last year was the first time that PLC’s were built into the school 
week.has not been built into the school week for PLCs.  Multiple teachers have expressed a 
desire to both have time for PLCs and have and clear understanding of how to use them 
effectively.  Note: Currently, due to COVID 19 (and teachers needing PLC time to support 
distance learning), we are NOT holding weekly PLCs.  We are hoping to implement the practice 
back in as soon as possible. 
 

Strategy 1.1: In the instructional transformation domain:  If we create, train, and use professional learning 
community (PLC) time to analyze student data and plan lessons together, then all students will receive effective 
instruction to meet their needs and close achievement gaps and enable scoring higher on the end-of-year SAGE 
LA test.   

 

Evidence-base: Level (1, 2, or 3)* Level 1 
All Things PLC by Solution Tree. (2019). Retrieved from http://www.allthingsplc.info/articles-
research 
 
DuFour, R., Dr. (2015, November 6). Advocates for Professional Learning Communities: Finding Common Ground 
in Education Reform. Retrieved from http://www.allthingsplc.info/files/uploads/AdvocatesforPLCs- Updated11-
9-15.pdf 
 

Unpacking PLCs: What evidence do we have about professional learning communities and how can we produce 
more? (2018, July 16). Retrieved from https://researchforevidence.fhi360.org/unpacking- plcs-evidence-
professional-learning-communities-can-produce 

 
Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional learning 

communities on teaching practice and student learning. Retrieved from 

http://www.k12.wa.us/Compensation/pubdocs/Vescio2008PLC- paper.pdf School of Teaching and Learning 
 

Justification:  

 
*The School Leadership Team used the ESSA Evidence-based requirements to arrive at the level indicated  
 

Justification:  Data and research overwhelmingly show the value of effective PLC’s.  
 
 

Strategy Performance Measures: Students will increase in L/A proficiency 3% School- 
Wide on the Sage test. 

For CSI Only 

Indicator Data Source Baseline Y1 Target Y2 Target Y3 Target 

SAGE L/A Test School-Wide 
Avg. in L/A 

26.8% 27.8% 28.8% 29.8 

CFA’s Assessments  Use assessments 
to target 
standard 
proficiency 

  

http://www.allthingsplc.info/articles-research
http://www.allthingsplc.info/articles-research
http://www.allthingsplc.info/files/uploads/AdvocatesforPLCs-Updated11-9-15.pdf
http://www.allthingsplc.info/files/uploads/AdvocatesforPLCs-Updated11-9-15.pdf
http://www.allthingsplc.info/files/uploads/AdvocatesforPLCs-Updated11-9-15.pdf
https://researchforevidence.fhi360.org/unpacking-plcs-evidence-professional-learning-communities-can-produce
https://researchforevidence.fhi360.org/unpacking-plcs-evidence-professional-learning-communities-can-produce
https://researchforevidence.fhi360.org/unpacking-plcs-evidence-professional-learning-communities-can-produce
http://www.k12.wa.us/Compensation/pubdocs/Vescio2008PLC-paper.pdf
http://www.k12.wa.us/Compensation/pubdocs/Vescio2008PLC-paper.pdf


 

 
 
 

Milestone 1.1.1: Set Up PLC’s 
 

 

Actions Outputs Timeline Resources Person Responsible 

1. Create new 
space for PLC 
room. Clean it 
out and 
repurpose it. 

Standard place to 
work 

Before school starts Small room next to 
Instructional coach 
Rm. 

Instructional Coach- 
Cody Case 

2. Create PLC time 
in the Master 
Schedule 

Organized set time 
to work 

Before school starts Computer, support 
from others skilled 
in Master Schedule 
Creation 

Principal- 
Wendy 
Lovell/Cody 
Case 

3. Plan materials/ 
find subs to cover 
classes while 
teachers in PLC’s. 
Confirm that 
school social 
worker wants to 
take a day a week 
to teach classes. 

Effective use of 
time for students, 
smooth running 
system. 

Before school starts. Subs, Computer Lab, 
Computer Programs, 
Social Worker lesson 
Materials 

Principal- 
Wendy Lovell 
Instructional Coach- 
Cody Case 
Reading Coach- 
Sheryl Degerring 

4. Determine 
mission, vision, 
and 
accountability of 
PLC’s. In other 
words, why are 
we doing it, what 
do we see as a 
result of doing it, 
and what data 
needs to be 
gathered and 
reported to show 
us how we are 
doing (and keep 
us accountable to 
the process. 

Clear purpose of 
PLC’s 

Before school, 
Ongoing as needed 

People, research Principal, 
Leadership Team, 
Faculty/A2A Team 

 Knowledge of 
expected outcomes 

   

 
Clear expectations 
of data required 

   

 

Milestone 1.1.2: Implement PLC Time 
 

 

Actions Outputs Timeline Resources Person Responsible 

1. Engender faculty 
buy-in 

Staff who support 
the process, not just 
comply 

Before school 
trainings, faculty 

People, research Principal, 
Wendy Lovell 
Teacher leaders 



 

 

Milestone 1.1.2  Implement PLC Time 
 

 

Actions Outputs Timeline Resources Person Responsible 

  meetings, ongoing 
monthly 

  

2. Continue to train 
faculty on 
PLC processes 

Competent staff Before School 
Training, ongoing 

People, research Principal, 
Wendy Lovell 

 
 
 

Milestone 1.1.3  Assess Effectiveness and Refine PLC Time (Use improvement Cycle-Plan, Do, Assess, Adjust) 
 

 

Actions Outputs Timeline Resources Person Responsible 

1. CFA Data Review Picture of how we 
are doing on CFA’s 

Weekly in PLCs w/ 
team and admin 

People, Computer Teachers, Admin, 
Literacy/LA Coach 

2. Support/feedback 
system in place 

Staff who feel that 
they can get help 
when they need it 
and give ideas when 
they have them 

Before School Starts Computer Everyone 

3. EOY Sage 
language arts data 
review 

Effectiveness of 
goal 

EOY Computer Instructional Coach 
Principal 

 
 

 

*The School Leadership Team used the ESSA Evidence-based requirements to arrive at the level indicated  
 
 

Priority 2/Critical Practice: Pedagogical support via L.O.L. practices.  L=Learning Targets, 
O=Opportunities to Respond (Student Engagement) & L=Language Arts Strategies 
 

Priority 2/Root Cause: In the past, teachers have felt overwhelmed with objectives and 
standards (simplification in teaching use of learning targets).  In addition, student engagement 
needs a boost (OTR-Opportunities to respond).  Furthermore, lower impact language arts 
practices and strategies have been used for instruction.  The school will benefit from 
implementation of higher impact practices (the high impact language arts strategies introduced 
in Granite School District).   
 
Strategy 2.1: If teachers and paras use specific strategies (L.O.L-Learning targets, OTR, and LA Strategies)  and 
use them with students, then students (particularly ELL students) will be able to access content at higher levels 
enabling them to learn more effectively and score higher on their WIDA tests.   

 
 



 

 

Evidence-base: Level (1, 2, or 3) 

Level 1 
Ascd. (n.d.). Knowing Your Learning Target. Retrieved from http://www.ascd.org/publications/educational-
leadership/mar11/vol68/num06/Knowing-Your-Learning-Target.aspx 
  
Effective Engaging Strategies Not Just an Investment in Students. (2018, September 21). Retrieved from 
http://neatoday.org/2018/09/21/how-student-engagement-benefits-teachers/ 
  
Effects of Dyad Reading Instruction on the Reading Achievement of Hispanic Third Grade English 
Language Learners. (2005). Retrieved from https://www.researchgate.net/publication/241724097_  
  
Hattie, J. (2012). Visible Learning for Teachers Utah State Board of Education 
  
Johnson, H. A., & Barrett, L. (2017, January). Your teaching strategy matters: How engagement impacts 
application in health information literacy instruction. Retrieved from 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5234460/ 
  
National Reading Panel (Teaching Children to Read): www.nationalreadingpanel.org 
  
Saqui, S. (2004). The Effects of a Reading Fluency and Multisyllabic Coding Strategy on Reading Fluency. 
Retrieved from https://pdfs.semanticscholar.org/28c6/cd2fdeb56bd274fed4e6b7c6a7f9d bf04b8e.pdf 
  
Zhou, H. (2018, August 09). Why Does Writing Good Learning Objectives Matter? Retrieved from 
https://learninginnovation.duke.edu/blog/2017/03/learning-objectives/ 
 

Justification: Evidence strongly supports the value of using learning targets, engagement practices, and reading 
strategies to support high levels of learning. 
 
*The School Leadership Team used the ESSA Evidence-based requirements to arrive at the level 
indicated  

Strategy Performance Measures For CSI Only 

Indicator Data Source Baseline Y1 Target Y2 Target Y3 Target 

WIDA Test WIDA Scores 
and School 
Points for WIDA 

5/13 6/13 6.5/13 7/13 
 

ILE (Imagine 
Learning 
English, Reading 
Portion 

Use as 
formative data 
on progress 
towards WIDA 
goal 

    

 
 

http://www.ascd.org/publications/educational-leadership/mar11/vol68/num06/Knowing-Your-Learning-Target.aspx
http://www.ascd.org/publications/educational-leadership/mar11/vol68/num06/Knowing-Your-Learning-Target.aspx
http://neatoday.org/2018/09/21/how-student-engagement-benefits-teachers/
https://www.researchgate.net/publication/241724097_
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5234460/
http://www.nationalreadingpanel.org/
https://pdfs.semanticscholar.org/28c6/cd2fdeb56bd274fed4e6b7c6a7f9d%20bf04b8e.pdf
https://learninginnovation.duke.edu/blog/2017/03/learning-objectives/


 

 

Milestone 2.1.1: Define LOL (Learning Targets, OTR-Opportunities to Respond, Language Arts High Impact 
Practices) 

  

Actions  Outputs Timeline Resources Person Responsible 

1. Create training for 
Learning targets 

Prepared training 
for faculty and 
staff 

Prepared before 
school starts, 
ongoing PD as 
needed 

Computer, 
materials, 
program 

Instructional Coach Cody 
Case, Principal Wendy 
Lovell 

2. Create Training for 
OTR 

“ “ “ “ 

3. Create trainings 
(real time and 
online) for 
Language arts high-
impact strategies 

“ “ “ Reading Coach Paulina 
Labra 

 
 
Milestone 2.1.2  Train and Schedule LOL 
  

Actions  Outputs Timeline Resources Person Responsible 

1. Train faculty Faculty who are skilled 
in desired strategies 

BOY PD Days, 
ongoing 

Same as above Reading Coach 
Paulina Labra, 
Instructional 
Coach Cody Case 

2. Train Paras Paras able to do their 
job effectively 

Ongoing Title 1/TSSA 
Funding. 

  Principal Lovell. 
Training-
Instructional 
Coach, 
Cody Case 
 Reading Coach 
Paulina Labra 

3. Make sure to have 
enough aides to carry out 
implementation 

Staffed programs Before school 
starts, ongoing 
if turnover 

Funded aides, FTE 
positions filled 

Principal Wendy 
Lovell 

4  Create schedule for 
aides/teachers to run 
programs 

Schedule to follow Before school 
starts, ongoing 
as things 
change for 
Covid 

Computer, Time Principal Wendy 
Lovell 

5 Create review models to 
help keep efforts and 
schedules running 
smoothly. 

 Before school 
and ongoing 

 Principal Wendy 
Lovell, Reading 
Coach Paulina 
Labra, 
Instructional 
Coach Cody Case. 

 



 

 

Milestone 2.1.3: Implement LOL 
  

Actions  Outputs Timeline Resources Person 
Responsible 

1. Determine specific 
practices for each 
strategy implemented 

Transparent 
Expectations 

Before school 
starts 

Online resources, 
purchased materials 

Instructional 
Coach, Cody 
Case, Reading 
Coach Paulina 
Labra,   

2. Determine frequency of 
use for each strategy 

 Before school 
starts, ongoing as 
routines are put 
in place. 

Research to base 
decisions on 

nstructional 
Coach, Cody 
Case, Reading 
Coach Sheryl 
Degeriing & 
Paulina Labra, 
Principal Wendy 
Lovell 
 

 
Milestone 2.1.4: Assess effectiveness and Refine LOL Strategies (use Improvement Cycle-plan, do, assess, adjust) 

Actions  Outputs Timeline Resources Person 
Responsible 

1. Schedule review of 
LOL effectiveness 
during PLC times 

Ongoing reflection 
and pulse on how 
practices are being 
implemented as well 
as their effectiveness 

Weekly in PLCs Computer Principal 
Wendy Lovell 
Teachers 
  

2. Schedule Data Review 
times for Paras & 
Teachers to meet 
together 

Schedule created and 
paras & teachers 
being able to be on 
the same page 

At least monthly Computer Principal 
Wendy Lovell 
Teachers 
Paras 
 
 

 
  
 

Priority 3/Critical Practice:  Utilize coaches and support to train teachers/staff on engagement 
practices, learning targets and research driven L/A Strategies of district programs of Haggerty 
Phonemic Awareness, phonics Template, DYAD reading, Multi-syllabic Routine and Fluency. 
 



 

 

Priority 3/Root Cause: The school needs teachers and paras who are trained on high impact 
academic and engagement strategies which will produce the most growth.  Much of what is 
being taught has been taught the same for many, many years possibly without review of 
effectiveness.  
 
Critical Practice:   

 

Strategy 3.1:  

If Western Hills funds an instructional coach to respond to data and effectively coach teachers and 
paras, and also funds paras to help carry out the measures, then paras and teachers will effectively 
work in small groups and students will show increased growth meeting their student growth targets 
in DIBELS pathways to progress.   
 

Evidence-base: Level (1, 2, or 3)*   

Level 1 
   
Impact Newsletter: Effective Training for Paraprofessionals. (2019). Retrieved from 
https://ici.umn.edu/products/impact/152/over4.html 
  
Pickett, A. (1999). Strengthening teacher/provider-paraeducator teams: Guidelines for paraeducator 
roles, preparation and supervision. New York: National Resource Center for Paraprofessionals in 
Education and Related Services, Center for Advanced Study in Education, Graduate School, City 
University of New York. 
  
Louden, K. (2018, August 30). Why Even the Best Schools and Teachers Need Instructional Coaches. 
Retrieved from https://schoolleadersnow.weareteachers.com/instructional-coaches-needed/ 
  
Will, M. (2019). Instructional Coaching Works, Says a New Analysis. But There's a Catch. Retrieved 
from http://blogs.edweek.org/edweek/teacherbeat/2018/07/instructional_ 
coaching_works_research.html 
 

Justification:  

Research shows that effective instructional coaches have high impact, and well-trained 
paraprofessionals can make a significant difference in student growth. 

 
*The School Leadership Team used the ESSA Evidence-based requirements to arrive at the level 
indicated  

Strategy Performance Measures:  46% of Students will obtain their growth goal in DIBELS 
Pathways to Progress 

For CSI Only  

Indicator Data Source Baseline Y1 Target Y2 Target Y3 Target 

POP DIBELS 
 
 

Pathways of Progress 
school data 
 

42.9%        43.9%    44.9%    46% 

https://ici.umn.edu/products/impact/152/over4.html
https://schoolleadersnow.weareteachers.com/instructional-coaches-needed/
http://blogs.edweek.org/edweek/teacherbeat/2018/07/instructional_


 

 

 
 
Milestone 3.1.1: Priority 2 & 3 are significantly connected.  While priority 2 has a focus on the strategies 

themselves, priority 3 is focused on the personnel needed to carry out the strategy.  If LOL 
strategies are effectively carried out by Instructional Coach and Reading Coach, then 
student growth in DIBEL’s will improve. 

  

Actions  Outputs Timeline Resources Person Responsible 

1. Pay for Title 1 Instructional 
Coach 

Have an 
Instructional Coach 
 

When Title 1 
Budget finalized 
 

Title 1 Funds Principal 
Wendy Lovell 
 
 

2. Pay for Title 1 Paras Have Paras to 
support programs 
 

“ 
 

“ “ 

3. System in place to review 
DIBELS data to assess value of 
LOL programs. 

Routine for DIBELS 
review 
 

  Instructional 
Coach 
Cody Case 
 

4. 
 

Create check-in schedule for 
Coaches w/Principal 

Accountability 
system 
 

Before School 
Starts 
 

Computer Principal  
Wendy Lovell 
 

DIBELS 
progress 
monitoring 

Monitoring data will 
be assessed to 
measure progress 
towards growth goal. 
 

       



 

 

 

Priority 4/Critical Practice:  Critical Practices to Build School Culture, Focus on district 
implemented PBIS structure (Positive Behavior Interventions and Supports) 
 

Priority 4/Root Cause:  Needs assessment, interviews, and community feedback note the need 
to increase positive culture in the school.   
  

Strategy 4.1:   

If PBIS (Positive Behavior Interventions & Support) practices are implemented school-wide, then 
faculty and students will enjoy being at school more (increasing attendance), have less negative 
behaviors (resulting in less time out of class) and facilitate a general positive attitude about learning 
which will help facilitate the lowest 25% of students in showing growth. 
 

Evidence-base: Level (1, 2, or 3)* 

 
 

Level 1 

  
What is Positive Behavior Support? Does It Work in Schools?. (2019). 
Retrieved from https://education.cu-portland.edu/blog/classroom-
resources/positive-behavior-support-does-it-work/ 
  
PBIS FAQs. (2019). Retrieved from https://www.pbis.org/school/swpbis-
for-beginners/pbis-faqs 
  
Why is PBIS particularly important? | Student Engagement Project | 
Nebraska. (2019). Retrieved from https://k12engagement.unl.edu/why-
pbis-particularly-important 
  
The What and Why of PBIS. (2019). Retrieved from 
https://us.corwin.com/sites/default/files/upm-
binaries/69510_Chapter_1.pdf 
 
 

Justification: 

There is overwhelming evidence to support the positive impact PBIS can have on school culture, 
creating opportunities for increase student learning. 

 
*The School Leadership Team used the ESSA Evidence-based requirements to arrive at the level 
indicated  
 
 
 

Strategy Performance Measures: Lowest 25% of students will show growth on End-of Year 
Sage Tests 

For CSI Only  

Indicator Data Source Baseline Y1 Target Y2 Target Y3 Target 

Sage Growth of 

Lowest 25% 
SAGE Data 60% 60.5%  61% 62% 

https://education.cu-portland.edu/blog/classroom-resources/positive-behavior-support-does-it-work/
https://education.cu-portland.edu/blog/classroom-resources/positive-behavior-support-does-it-work/
https://www.pbis.org/school/swpbis-for-beginners/pbis-faqs
https://www.pbis.org/school/swpbis-for-beginners/pbis-faqs
https://k12engagement.unl.edu/why-pbis-particularly-important
https://k12engagement.unl.edu/why-pbis-particularly-important
https://us.corwin.com/sites/default/files/upm-binaries/69510_Chapter_1.pdf
https://us.corwin.com/sites/default/files/upm-binaries/69510_Chapter_1.pdf


 

 

 
Milestone 4.1.1   Determine PBIS Priorities 
  

Actions  Outputs Timeline Resources Person 
Responsible 

1. PBIS/Leadership team 
meeting 

Focus of 
efforts 
determined 

Before school started Leadership 
Team 

Principal-Wendy 
Lovell/Leadership 
Team 

2. PBIS Team Meeting to talk 
about School-Wide 
Behavior Plan, decision tree 

Explicit 
Behavior Plan 
Formed 

Monthly PBIS Team Principal-Wendy 
Lovell, PBIS Team 
 

3. Decide upon positive 
reward system (principal’s 
lunch, wildcat tickets, 
attendance incentives, etc.) 
and schedule for 
implementation 

Concrete 
plans for 
positives 

Ongoing as we have had to 
change things around for 
COVID 

PBIS Team Principal-Wendy 
Lovell 
PBIS/Leadership 
Team 

 
 
 

Milestone 4.1.2: Set up data gathering system and materials 
  

Actions  Outputs Timeline Resources Person 
Responsible 

1. Train teachers on Ed 

Handbook 

 

Teachers able to use 
educators Handbook 
Correctly 

Pd is ongoing Ed Handbook 
Program 

Principal- 
Wendy Lovell 
District Support 

2.  Update/print materials 
(Pawsitive’ Wildcat Tickets), 
Office referral forms, etc.  

Materials ready to 
start the year and to 
use with students 

Before school 
starts, ongoing 

Paper, rewards, 
supplies for 
reward activities 

School Social 
Worker is 
making Wildcat 
tickets, Principal 
Lovell is creating 
office referrals, 
both teams 
discussing 
materials.  

PBIS Data Pre/Post 
Survey 

75% knew 
ROAR school 
expectations 
(up from 
basically 0% 
prior year) 

80% know 
ROAR acronym 
at EOY PBIS 
survey 

85% know 
ROAR acronym 
at EOY PBIS 
survey 

88% know 
ROAR acronym 
at EOY PBIS 
survey 

Ed Handbook Data Major vs. 
Minor 
incidents, 
behavior 
trents, etc.  

Over 300 
major 
incidents, 0 
minor 2018-19 
(2019-20 data 
inaccurate due 
to COVID) 

2:1 Ratio minor 
to major 

2.5:1 Ration 
minor to major 

3:1 ratio pf 



 

 

Milestone 4.1.2: Set up data gathering system and materials 
  

Actions  Outputs Timeline Resources Person 
Responsible 

3. Discuss and create posters 
for PBIS expectations and 
branding of ‘ROAR’ and put 
them up 

Posters for students 
and faculty to refer to 
in helping build 
culture.   

Before school 
starts, ongoing 
as updates are 
needed 

Posters printed 
at the district 

PBIS Team 
Principal-Wendy 
Lovell 

4. Compile Incentive 
Indicators/checklists into one 
main document to put in 
back-to-school packet. 

Form created to help 
gather info on what 
motivates individual 
students 

Before School 
starts/ongoing 

Computer/Printer Dora Ramirez-
Outreach 
coordinator 

5 Translate document into 
Spanish 

Document that 
enables more of our 
community to have 
access to material 

Before school 
starts, ongoing 

Paper/Time Dora Ramirez-
Outreach 
Coordinator 

6  Create recess plan to help 
students be ore engaged 

Materials and system 
in place to help 
students engage in 
outdoor activities  

Before 
school/ongoing 

Recess 
Equipment, 
organize 
activities and 
student coaches 

Principal-Wendy 
Lovell, 
Instructional 
Coach Cody Case, 
BHA Specialist 
Kathy Lloyd, 
Recess Aide-John 
Visser, PTA 
Donating 
Materials, 
Granite Credit 
Union donating 
materials. 

 
  
 
Milestone 4.1.3: Implement, assess effectiveness and refine (use improvement cycle-plan, do, assess, adjust) 
  

Actions  Outputs Timeline Resources Person Responsible 

1. Implement activities Positive 
environment/behaviors, 
enabling increase time 
on learning 

Ongoing Paper, reward 
supplies, etc 

Principal, Wnedy 
Lovell, Everyone 

2. Create review of 
effectiveness of positive 
interventions, Ed Handbook 
into the schedule, ie. At 
faculty mtg, during team 
mtgs, etc. 

Systematic way to 
review progress and 
make needed changes 

Have schedule 
in place before 
school starts 

Time Principal Lovell, 
Instructional 
Coach Cody Case. 

 
 
 



 

 

 


